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Research states that involvement in extracurricular 
activities early in adolescence can build a young person's 
interest in school and strengthen their identity. The 
attributes gained through dedicated involvement in 
extracurricular activities can make lasting impressions on 
an individual's personality and allow these individuals to 
develop positive traits that can assist him or her 
throughout life. This study hypothesizes that involvement 
in extracurricular activities increases academic 
achievement and the personal self-esteem of African American 
adolescents. The setting for this study was the Allen 
Christian School located in Jamaica, N.Y. From the setting, 
a sample of 15 males and 14 females was utilized. A 
guestionnaire was developed and administered to a sample 
population of students both involved and not involved in 
extracurricular activities to gain insight on their academic 
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achievements and attitudes relating to their self-esteem. 
The data were collected, analyzed and recorded. The results 
were correlated to determine the level of significance. 
Descriptive and frequency data was reviewed and compared for 
visual relationships to support or deny the proposed 
hypothesis. The findings suggest support in favor of 
participation in extracurricular activities to increase 
academic achievement and self-esteem. The implications for 
social work are considered. 
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The introductory chapter to this study provides the 
reader with an overview of the existing problems facing our 
youth. These problems are discussed in a manner to explain 
the urgency of the need for interventive strategies and how 
participation in extracurricular activities can alleviate 
some of these societal ills. This chapter is concluded with 
an overview of the significance of this study to the 
problems facing our youth. 
Everyday that passes more of our youth are falling 
victim to the many societal ills that plague our country. 
Juvenile delinguency, teenage pregnancy, substance abuse, 
domestic violence are only a few of these problematic areas. 
This can be attributed to the notion that these children 
developed low self-concept and negative perceptions of their 
future prospects. Many of these children fall below average 
in school subjects, fail classes, and have a pessimistic 
philosophy on the importance of education. Studies and 
statistics indicate an evident rise in teenage pregnancy, 
school drop out rates, levels of substance abuse, juvenile 
delinguency and violence, despite societal attempts to deal 
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with such problems (Luster, 1994). Not only is there a rise 
in these societal ills plaguing America's youth, but also 
our communities. Such ills include homelessness, poverty, 
unemployment, and a lack of the social resources needed to 
survive. Social scientists suggest that these factors are 
related because life patterns and one's personal outlook on 
life develops as one comes to know and understand themselves 
through their development through adolescence (Nixon, 1997). 
These particular ideologies affect our interaction with 
society as adults. Conseguently, both positive and negative 
early adolescent experiences directly impact adult life 
patterns. 
The prime years of adolescence are critical in shaping 
healthy adult personalities, morals, and values, and even 
the manner in which we view and carry out everyday life 
functions. Adolescence is a time of dramatic change in 
terms of physical growth, sexual development, cognitive 
abilities, and identity development, (all in the social and 
interpersonal context of changing schools, developing peer 
relationships, dating and securing part-time employment) 
(Barton, 1997). It is normal for the pressure associated 
with such maturational changes to lead adolescents into many 
difficult and even dangerous situations. A variety of 
studies have shown that the large majority of adolescents, 
perhaps as many as 80%, engage in some form of (usually 
minor) delinguent behavior (Barton, 1997). 
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Statement of the Problem 
With our African American youth representing a number 
of the population that is falling victim to teenage 
pregnancy, high school dropouts, juvenile delinquents, etc., 
social workers in African American communities must address 
this issue. In many instances, social workers are not 
introduced to this population until after these adolescents 
are already in the system for truancy, high school drop out, 
depression, teen age pregnancy, attempted suicide, or even 
worse. At this point, these youth are more likely to have 
an inferior sense of self, and an overall feeling of 
hopelessness, low self-esteem, low or no enthusiasm about 
school and poor academic performance, and will not have the 
capability to envision where this frame of mind will lead 
them. 
Minority students are more likely than White students 
to possess one or more of the characteristics increasing 
their risk of dropping out (Davalos, 1999). If social 
workers, especially those in school settings, can reach this 
population before this point then hope for their futures can 
be restored. Educational reform and curriculum changes have 
affected this population severely due to decreasing funds 
allocated to internal artistic programs like art, music, 
band, drama, and chorus, as well as extracurricular 
activities such as athletics and non-athletic activities. 
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In many communities, especially those of lower 
socioeconomic status or heavily populated with minorities, 
these programs are all that the youth have to keep them off 
of the streets. Not only do extracurricular activities 
decrease the chances of student failure, but they also 
increase the chances of school success. Few adolescents in 
today's society, and particularly those served by child 
welfare and juvenile justice, have access to programs that 
promote development by building on strengths, creating 
opportunities to learn and practice real life skills and 
facilitating mutually beneficial participation in programs 
and communities (Nixon, 1997). 
st . As social workers enter the 21 century, interventions 
need to offer youth an approach that shifts the focus from 
problems to possibilities. When possibilities are 
introduced, it gives the youth the mindset that they have a 
sense of control over their future. Facilitating the move 
to incorporate and utilize extracurricular activities as a 
gateway to achieving higher self-esteem and gaining more 
from school experiences can be instrumental to providing the 
rewarding developmental and psychological experiences that 
youth need to press forth. Once social workers introduce 
possibilities, they can begin to nurture adolescents into 
developing the attributes that give youth more control and 
influence on their lives. Being in control of one's future 
leads youth to become more creative, productive and 
committed adults. 
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Significance of the Study 
The purpose of this study is to determine if dedicated 
involvement in extracurricular activities during early 
adolescence has an impact on the academic achievements and 
attitudes regarding self-esteem of inner city African 
American adolescents. This study also attempts to address 
the concept that the positive attributes that are developed 
through involvement affect the adolescent long-term and can 
be evidenced by the individual's adolescent academic 
achievement and continual positive self image even after 
they have discontinued participation in their specified 
extracurricular activity. This is important to the field of 
social work because there is a need for further research 
into the possibilities of interventive strategies that are 
offered to our youth, especially our African American youth. 
This study looks at a such a strategy with the incorporation 
of utilizing extracurricular activities which can possibly 
prove to be influential to the movement toward helping to 
empower and motivate the youth of the 21st century. 
Research Objectives 
The key hypothesis of this research study is that 
extracurricular activities will have an affect on the 
academic achievement and the self-esteem of African American 
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male and female middle school students. This study 
operationalizes "academic achievement" as grade point 
average (GPA); predicted future grade point averages and 
aspirations for the future as they relate to educational 
goals for the future. The term "extracurricular activities" 
is operationalized as: sports, music (choral or 
instrumental), community service organizations, aerobic 
activities (dance, drill team, cheerleading, step teams, and 
gymnastics), civic organizations, student government 
organizations etc. The term "self-esteem" is 
operationalized as the individual's view of self and their 
view of how they feel they are viewed by peers. 
This research is designed to measure the attitudes 
toward self-esteem quantified by the following independent 
variables: personal acknowledgment of increased self 
concepts, increased leadership and autonomous personality 
characteristics, positive feelings of support networks and 
positive feelings about gained socialization techniques. 
These variables will be correlated with the dependent 
variable of participation in an extracurricular activity 
listed on the measurement for the duration of at least two 
years or more. 
Methodology 
This research study attempted to address the 
relationship between extracurricular activities and academic 
achievement as well as self-esteem. To conduct this 
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research several sites were contacted to inquire about their 
interest in participating in this study. The Allen 
Christian School of Jamaica, New York was finally selected. 
A letter was drafted to the school formally requesting the 
participation of the eighth grade students in this research 
study. The study was conducted using twenty nine African 
American eighth grade students. Data were collected 
utilizing a questionnaire compiled of both short answer, 
fill in the blank and Likert type questions. The questions 
referred to the individuals academic performance past, 
present and future, their past and present involvement in 
extracurricular activities, their attitudes about 
extracurricular activities and their attitudes about their 
self-image. 
Research Questions 
While reviewing the existing literature on the 
relationship between extracurricular activities and academic 
achievement and self-esteem, there seemed to be a large 
quantity of information that had not been researched. These 
topics include the differences between the results of 
students involved in activities that were both inside and 
outside of school, activities that were non-athletic or non¬ 
male dominated as well as research solely on the African 
American population and if there would be any significant 
differences in the findings. 
Summary 
This study is composed of six chapters. Chapter one 
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gives the reader an overview on the nature of the problem, 
the overall purpose and goal of the research and an overview 
of the study. Chapter two presents the existing literature 
in the field relating to this topic. Implications for 
expansion of this topic through the present study are also 
discussed. Chapter three outlines the methodology utilized 
in conducting this study including the sample makeup, 
setting background and procedures followed. Analyzation of 
the collected data and presentation of the results are 
located in the chapter four. The results are discussed 
further and related to the existing research in chapter five 
and the result implications for social work practice are 
found in chapter six. 
The first chapter of this study discusses the problems 
facing America’s youth such as high school drop out rates, 
teenage pregnancy and juvenile delinguency and introduces 
the reader to the notion of utilizing participation in 
extracurricular activities to help assist this population 
from falling victim to such ills. 
CHAPTER TWO 
REVIEW OF LITERATURE 
Overview 
This chapter provides the reader with descriptions of 
existing literature that exists in relation to participation 
in extracurricular activities. Several researchers have 
studied this topic and have concluded in favor of 
participation in extracurricular activities, while there are 
some researchers who oppose the positive effects that are 
discussed as result of participating in extracurricular 
activities. Although there is existing literature to 
support the hypothesis of the present study, there are 
several limitations that this study's researchers attempted 
to address. 
Research indicates that many minority and economically 
disadvantaged youth whose lives have headed toward the 
destructive path exhibit feelings of not being accepted by 
school peers, and/or faculty and staff. Many of these 
children fall below average in school subjects, fail classes 
and have pessimistic philosophies on the importance of 
education. These ideologies are reinforced in the home 
environment and community when minorities feel they have no 
where to turn. Research states that involvement in 
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extracurricular activities early in adolescence can build 
young persons' interest in school, strengthen their 
identity, help them to develop positive peer relations and 
allows them greater exposure and self satisfaction from 
service. Adolescents' participation in extracurricular 
activities is related to a number of variables, such as 
higher grade point averages, increased self-esteem, and 
lower absenteeism (Fertman, 1992). On the contrary, in a 
study commissioned by the Department of Health and Human 
Services (1995) concerning after school activities, it was 
found that students who did not participate in after-school 
activities were 57% more likely to dropout of school by 
their senior year, 49% more likely to use drugs, and 27% 
more likely to have been arrested (Zill, 1995). 
Oliver (1995) suggests that these activities may enable 
the student not only to explore new interests and develop 
new peer relations but also to test and develop a broad 
range of physical, interpersonal, leadership, and 
intellectual skills, all of which should strengthen the 
youth's bond with school. Extracurricular activity 
involvement provides adolescents especially minority 
adolescents with a positive support network, which usually 
is lacking in the minority communities. One argument in 
support of extracurricular activities is that it may provide 
a positive support network for students particularly 
minorities who otherwise may feel excluded (Davalos, 1999). 
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Davalos continues to describe the effect of membership in an 
extracurricular group on experiences such as leadership 
roles that might not have been available to these students 
(Davalos, 1999). 
In many minority communities negative influences are 
lurking all around, adolescents find it extremely difficult 
to stay on the correct path. Although while involved in an 
extracurricular activity, adolescents are exposed to 
academically oriented peers and this thereby fosters 
socialization experiences that have a positive effect on the 
student's educational aspirations. For a large number of 
disadvantaged youth, this experience may become the primary 
socialization agent. The attributes gained through 
dedicated involvement in extracurricular activities make 
lasting impressions on an individual's personality and allow 
these individuals to develop positive traits that can assist 
them throughout life. 
Many have stated that activity involvement increases an 
individual's self-esteem, which not only has a positive 
effect on the student's school involvement but may encourage 
further educational plans including college enrollment and 
college attainment (Braddock, 1981). These programs 
organize a socialization system through which adolescents 
learn the cognitive, emotional, behavioral, and social 
skills which define adulthood (Ianni, 1989). 
12 
In a recent study on the effect of extracurricular 
activity participation on the academic performance of male 
and female high school students by Silliker and Quirk 
(1997), they documented their support toward participation 
in extracurricular activities by stating: "Students need to 
develop competencies in broad areas of lifelong learning, 
personal effectiveness, and life roles. Extracurricular 
activity participation is one way to promote learning and 
development in these areas. Extracurricular activity 
participation enables students to master new skills and 
explore different roles outside of the classroom setting." 
Davalos, an avid researcher of the effects of extra¬ 
curricular activities on adolescents, has completed several 
studies on these effects. In one study during the year of 
1999, Davalos explored the effects of participation in 
extracurricular activities on retention rates in school for 
Mexican American youths. He utilized a sample of 2,621 
dropouts and youth still enrolled in school in three school 
districts in the southwestern region of the United States. 
To measure this, a self report instrument was administered 
assessing the individual's ethnic identity perception of 
school, and involvement in school. The study results 
indicated that those involved in extracurricular activities 
are more likely to stay in school than those not involved in 
these activities. The findings also suggested that this 
positive effect is true for all individuals, regardless of 
13 
ethnicity or gender and support his argument in other 
studies that extracurricular activity involvement may 
provide individuals with a sense of belonging that may 
contribute to higher retention rates for those individuals 
due to the notion that these activities may provide 
individuals with peer groups and activities to lead them to 
having more positive experiences at school. He has 
concluded that these activities provide positive social 
support networks, positive feelings of membership to a group 
or organization, increase in academic achievement, future 
educational plans, college enrollment as well as the gaining 
of leadership gualities and socialization technigues. 
The present study expects to find similar results to a 
study conducted by Haensly, Lupkowski, and Edlind in 1986. 
Their study found a positive correlation between 
participation in an extracurricular activity and the grades 
of five hundred and eight high school students. The 
correlation for school activities was .38: for out-of-school 
activities it was .22, both significant at p < .0001. 
Because these researchers were interested in exploring the 
directionality of this relationship they included two open- 
ended guestions asking students to indicate how 
participation in extracurricular activities helped them. 
Students stated that participation increased their self- 
confidence, sense of responsibility, and self-discipline. 
They further indicated an increase in academic motivation 
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and sense of involvement in school as a result of their 
activities. The authors of the present research study are 
attempting to utilize the findings of this study to the 
designing of a study for their population, which differs in 
maturational ages from the study described above. It is 
hoped that the age factor will not affect the outcome of the 
study in a detrimental manner. 
Limitations of the Literature 
There was a significant amount of research on studies 
that opposed participation in extracurricular activities. 
Several of the studies concluded that the adolescent culture 
places more value on social factors - athletics, material 
possessions, music, popularity, and dating - than it does 
academics, and the pursuit of knowledge through academics is 
the purpose of schooling (Picou, 1978). These studies 
included several of the studies by Picou and his colleagues, 
1978. This theory adds that participation in any other 
activities is not to be considered beneficial to this 
process and therefore is actively discouraged. It is the 
star athletes, the attractive and personable individuals, 
and those who are leaders in extracurricular activities who 
are role models, but not the academically achieving 
students. 
The pressure to conform to this value system distracts 
adolescents from learning-related activities (Coleman, 
1961). This mind-set can be contradicted by later dated 
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research that states "...it is clearly not the case that 
extracurricular participation is detrimental to student 
performance. On the contrary, results are consistent with 
the argument that participation in extracurricular 
activities promotes greater academic achievement" (Gerber, 
1996). It is on the findings of these later studies that 
the majority of the literature base for this paper was 
selected. 
In a study by Harvanick and Golsan (1989) at Adams 
State College, they looked at the relationship between 
academic success and participation in high school 
extracurricular activities. They utilized a sample of 400 
incoming college freshman to a southwestern college. They 
accepted college ACT exam score records for the ACT areas of 
Mathematics, English, Social Studies, Natural Science and 
Composite and self reports on high school average and grades 
in the areas of Mathematics, English, Social Studies and 
Science to determine academic success. To determine 
participation in extracurricular activities, they looked at 
responses to the number of high school activities, and the 
number of non-high school activities. Data analysis was 
conducted using Pearson Product-Moment, correlation 
coefficients were computed to determine if significant 
relationships between the measurement variables existed. 
The study conducted by Harvanick and Golsan (1989) concluded 
that there were statistically significant correlations 
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between all high school sponsored and non-high school 
sponsored extracurricular activities. 
Of primary concern was the relationship between 
academic success and participation in extracurricular 
activities. There was a statistically significant 
relationship between high school average and both high 
school and non high school activities (p < .01). The most 
significant positive correlation was between high school 
average and high school extracurricular activities (pc.01). 
It was found that there was minimal relationship between 
high school grades and ACT grades. This leads to some of 
the limitations of this study. Since the ACT scores were a 
direct report from official documents and the high school 
grades were self report this can lead to an assumption of 
suspect when referring to the high school grades scores. If 
actual grades from the sample's high school transcripts were 
utilized perhaps the determination of significance would be 
even greater. Due to that factor, if one based the 
significance solely on ACT scores, one would have to 
conclude that there is an extremely weak relationship 
between academic success and participation in 
extracurricular activities. When referring to 
extracurricular activities, some activities were listed for 
both high school and non high school activities, which could 
have been, marked as duplication therefore misleading 
researchers to an individual's intensity, duration or 
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frequency. These findings add to the statement toward the 
relationship between academic success and participation but 
it is clear that much more research is needed for this study 
and related studies to confirm that statement. 
Gaining from the empirical data that are out there on 
extracurricular activities and its effects on adolescents, 
it is evident that there is still a lot to be researched and 
learned to form an adequate standpoint on its survival. The 
present research study looks at the effects of what happens 
when young adolescents invest their time and energies into 
dedicated participation in an extracurricular activity for 
at least two years of their pre-adolescent lives. Previous 
research has attempted to look at similar affects on the 
populations of high school students particularly seniors, 
college students particularly freshman and some middle and 
elementary school students. However few studies have 
studied extracurricular activities on children between ages 
10 and 15, or differences in short and long term effects. A 
majority of research also focused on the professed effects 
on these children while they were actively involved in the 
activities not after. 
The researchers of this study do believe that the 
effects may be evident at the on set of participation but 
more so after at least 24 months of dedicated participation 
and adequate time to socialize and gaining understanding 
about the rules and formal and informal structure of the 
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activity. The researchers also did not differentiate their 
hypothesis based on gender, as did many of the previous 
research such as those by Bender (1990), Gorham (1995), and 
Silliker (1997). 
One factor that adds to this decision is the notion 
that much of the previous research on extracurricular 
activity participation is based on athletic forms of 
activities exclusively. It seems that it would be apparent 
that there may be some types of gender differences in the 
results of athletic only research. However, females engage 
in various types of activities such as dance, drama, 
gymnastics, etc., which have been neglected in research. A 
large portion of existing literature also neglected to look 
at civic and religious activities that may not be affiliated 
to the school system. There is a significant number of 
these activities that are being participated in and deserve 
to be researched as well. When the types of extracurricular 
activities that are being researched are inclusive of all 
types of activities it opens the range of activities to both 
female and male dominated activities as well as mixed gender 
activities that should yield no differences to the research 
results. 
Conceptual Framework 
The theoretical framework that this paper was founded 
on is Bandura's model of self-efficacy. This model 
discusses Bandura's ideologies on cognitive factors that 
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affect an individual's perception about their abilities. In 
a paper by Montcalm in 1999, she discusses Bandura's model 
of self-efficacy as "... the cognitive mediating factors 
that enable people to affect behavioral, personal, or 
environmental change are the beliefs people hold about their 
ability. The individual's personal judgements about how 
well one can execute the cognitive, social, and behavioral 
skills required to deal with upcoming situations." This 
model of self-efficacy is rooted in the notion of an 
individual's mental thoughts of what they can achieve not 
tangible notions of their capabilities. 
This model is relevant to this study because it relates 
to the development of confidence and assertiveness that 
existing literature discusses as a result of participation 
in extracurricular activities. This positive psychological 
evolution that individuals move through is similar to the 
self-efficacy model that states that "...people tend to 
avoid situations they believe exceed their capabilities, but 
they undertake and perform with assurance activities they 
judge themselves capable of handling" (Montcalm, 1999, p. 
97). It is hypothesized that the academic achievement 
levels and prescribed future educational goals will be 
higher as well as the individual's having a greater sense of 
self-esteem can be expected through participation in 
extracurricular activities. This is a direct result of the 
structure of extracurricular activities that teach qualities 
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such as leadership, group cohesion, learning problem-solving 
tactics, etc. and an individual's devotion to their 
activity. With this in mind, those individual's who have 
never been involved in an extracurricular activity may lack 
skills similar to those and may not have another outlet or 
resource to gain such positive personality and character 
building qualities. This can in turn affect their personal 
perception of what their abilities are because they have not 
had the opportunity to expound on developing those qualities 
and characteristics and fear failure or rejection if 
attempts are made to gain them elsewhere. Bandura states 
that people who under-estimate their abilities tend to shy 
away from potential satisfying, self-enhancing activities 
(Montcalm, 1999). Existing literature by Braddock states 
that individual's involved in extracurricular activities 
tend to further their educational plans, which can include 
college enrollment and college attainment and this can be 
reflective of their ideologies that they are competent 
enough to succeed and prosper in such a setting. Whereas an 
individual who has never been exposed to involvement in 
extracurricular activities may not possess such a level of 
esteem or confidence in their abilities so will not attempt 
to expound on their desires. Such a preoccupation with 
negative thoughts can heighten subjective distress and 
impair functioning by creating internal obstacles that 
divert attention from the task at hand (Montcalm, 1999). 
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Hypothesis 
The key hypothesis of this research study is 
extracurricular activities will have an affect on the 
academic achievement or the attitudes toward self-esteem of 
African American male and female middle school students. 
This will be tested against the alternative that 
participation in extracurricular activities will increase 
the academic achievement and the attitudes of African 
American male and female middle school students toward self¬ 
esteem. The developers of this research study theorize that 
after adolescents participate in any form of an extra¬ 
curricular activity while they are very young and still 
developing personality and future life characteristics these 
activities will impact them greatly. 
Research indicates that participation in 
extracurricular activities leave effects similar to an 
increase in academic achievement and positive social 
characteristics. This study will look at adolescents who 
have both been involved and have not been involved in any 
form of an extracurricular activity. For those who have 
been involved in an extracurricular activity the effects 
should be evident of factors such as academic achievement by 
their reports of grades and academic perception pre 
adolescence, during adolescence and their perceptions of 
what it may be like post adolescence. These same factors 
will be looked at for students that have never been involved 
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in an activity and should reflect a difference from the 
other group. It is not expected that these students will be 
academic failures but that they will have lower GPA's and 
self-esteem. Socialization and peer interaction and their 
self-esteem as it relates to these factors are also 
examined. This study hypothesizes that students who have 
participated in extracurricular activities will have greater 
self-concepts of their relationships with friends as well as 
adults in authority overall. They should also exhibit more 
comfort in their ability to socialize effectively. On the 
contrary, students who have not participated in any form of 
extracurricular activities should exhibit reluctance to 
their abilities to socialize effectively and also to make 
new friends. 
Summary 
An overview of the literature provides the reader with 
a conceptual framework as to why the researchers feel that 
participation in extracurricular activities can be 
beneficial to America's adolescent population. Existing 
research looks at various different issues relating to 
participation in extracurricular activities both positive 
and negative. The researchers of this study chose to focus 
on the positive outcomes that was discussed in previous 
literature. Chapter three discusses the methodology to this 
research and reflects differences implemented by the 
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This chapter looks at the demographics of the sample 
population and the setting where the study was conducted. 
It also provides the reader with the measurement utilized to 
determine attitudes about participation in extracurricular 
activities, academic achievement and levels of self-esteem. 
This chapter explains the design of the study and the 
procedure that was followed to compile this paper. 
Setting 
The setting for this study is a private school in 
Jamaica, New York. This area was selected because the 
borough of Queens, is considered a culturally and socio¬ 
economically diverse inner-city community. The setting for 
the sample population is Allen Christian School, which 
consists of two eighth grade classes consisting of 
approximately thirteen to eighteen students each. Allen 
Christian School is located in a predominately African 





The population of interest to this study is African 
American male and female students, currently residing in the 
New York City area, who have been dedicated to at least one 
extracurricular activity for a minimum of two years. The 
population for this study was twenty nine students. The 
sample student population was identified from the same 
school and age populations. The sample group consisted of 
middle school students who were currently enrolled and 
attending school within Allen Christian School. The 
selection criteria was limited to eighth grade students 
ranging from 12-15 years of age. Overall the sample 
population consisted of 15 males and 14 females of African 
American decent. This sample population was divided into 
two groups. The first group was labeled "Group E" for 
experimental and the second group was labeled "Group C" for 
control. Group E consisted of 17 students, 8 were female 
and 9 were male students. These students represented the 
sample population of students who had been actively involved 
in some form of an extracurricular activity in their pre- or 
early adolescence. Group C consisted of 12 students, 6 were 
female and 6 were male students. These students represented 
the sample population of students who had never been active 
in any form of an extracurricular activity. The total 
population sample served as a representative sample of like 
adolescents in the Jamaica, New York area but should not be 




For the purposes of this study, one measurement with 
two sections was utilized. The first section consisted of 
demographic questions. Demographic questions solicited 
responses to the subject's name, age, grade, class, grade 
point average, over all grade level over previous years, 
interests, hobbies, activities that the participant had been 
involved in, as well as the duration of involvement. 
Informational questions relating to the participant's 
expectations of participation in extracurricular activities 
and whether or not those expectations were met were also 
asked. The questionnaire content provided background 
information about the participant's ideologies relating to 
extracurricular activities and their choice to either 
participate or not to participate. Ordinal and interval 
level questions were asked to provide this information. For 
those participants that were involved in an extracurricular 
activity, the questionnaire asked questions relating to the 
exact form of extracurricular activities that they engaged 
in as well as the duration and frequency. The second 




The design notation for this study is: X 0. This study was 
a post test only design. Test administration took place 
only once, in the comfort of the participant's school 
environment. The instrument was a self report measure 
therefore minimizing researcher bias issues or similar 
issues that may have arisen as a result of internal 
validity. Content validity was improved by reviewing the 
proposed measurement designated for use in this study with 
staff members within the Atlanta Public School System since 
they service a similar population. The instrument was also 
improved by reviewing the measurement with faculty members 
at Clark Atlanta University Graduate School of Social Work 
who provided insight on testing and researching the 
specified population. These persons had an opportunity to 
offer suggestions and criticisms to the researcher to 
improve the research design before the study was introduced 
to the target population. After a complete review of the 
instrument was made, corrections were added and a final 
measurement was devised. In addition to this, content 
validity issues were addressed by referring to previous 
literature. The form of testing used in this study did not 
pose a threat to construct validity issues because the 
guestions did not make the population sensitive to the 
outcome of the study and it eludes from predisposing the 
participants from hypothesis guessing. 
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Procedure 
Information regarding the proposed study was circulated 
to the appropriate administrative figures within Allen 
Christian School. This process gave the school 
administrators the opportunity to obtain the framework 
needed to participate. The information was then forwarded 
to the educational director of Allen Christian School. Upon 
acceptance to participation from all parties, an 
informational workshop was held to provide an overview of 
the study, advantages and disadvantages as well as a step by 
step look at the school's involvement in the study to 
produce the desired results. The eighth grade teachers were 
briefed by the researcher on how to conduct and administer 
the measurements. All measurements and necessary documents 
were released to school staff and teachers for approval. 
The researcher compiled a letter briefly explaining the 
study and included an informed consent to allow the eighth 
grade students to decide if they would like to participate 
in the research study. The researcher explained to the 
students that this is a voluntary research study being 
conducted by an outside organization. They also informed 
the students that participation in this study would not 
affect their classroom grades in any way. The students were 
informed that all documents and recorded information would 
remain strictly anonymous and confidential. The researcher 
also informed the students that if they choose not to 
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participate in the study there would be no consequences to 
their academic development. Due to the minority age status 
of participants, an informed consent was provided for 
students that required their signature and the signature of 
a parent or legal guardian. The informed consent included 
all the information previously discussed. Upon receiving 
the client's signature of approval to participate in the 
study, a day was scheduled between the researcher and the 
school administrator's to administer the measurement to the 
students. 
On Thursday, December 17,1999, the researchers met with 
all study participants to provide verbal overviews of the 
study. The researcher introduced themselves to the group. 
Instructions were given for answering the items on the 
questionnaire. These instructions were discussed and ten 
minutes were allotted for a question and answer session to 
diminish the chance of confusion or error when students 
began answering the measurement questions. After ten 
minutes, the floor was closed for questions and the 
measurement was given to the students to complete. The 
questionnaire took approximately twenty two minutes to 
complete with the first student completing it in eighteen 
minutes and the final student completing it in twenty six 
minutes. Once completed, the measurements were returned face 
down to the researcher and placed in an envelope to attest 
to anonymity. All participants were thanked and the 
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researchers exited the premises. The analyzed data were 
compiled and used to create a document stating the results 
of the research study. Data were analyzed utilizing the 
SPSS computer software package. SPSS allowed the researcher 
to obtain the descriptive frequencies and to run the 
correlational tests. 
Summary 
Chapter three provided the reader with an understanding 
of the demographic nature of the studies sample population 
and the setting of the study. This chapter also provided 
the dynamics of the studies design and the procedure in 
which the measurement was devised, implemented and how the 
data was collected and analyzed. Chapter four will discuss 




The data collected through the questionnaire are 
presented in this chapter. A brief demographic overview of 
the study's participants is discussed, followed by the 
analyzed data, concluding with an overall summary of the 
results. 
Demographics 
The descriptive frequencies that were run in the SPSS 
program reflected an overall of 29 study participants. Of 
this total, 15 were male and 14 were females. All study 
participants were eighth grade students of African American 
decent currently enrolled at Allen Christian School in 
Jamaica, New York. The ages of the students ranged from 12 




Study Population Demographics fN=29) 
Variable (N) Group E Group C 
Gender 
Male 9 6 
Female 8 6 
Total 17 12 
Age 
12 2 3 
13 13 5 
14 2 3 
15 0 1 
Total 17 12 
Grade 
8 17 12 
Total 17 12 
Ethnicity 
African American 17 12 
Total 17 12 
33 
Extracurricular Activities 
In relation to the purpose of this study, the 
participants responded that 17 of them had been active in 
some form of an extracurricular program for at least two 
years or more. The remaining 12 students had either only 
been active in a form of extracurricular activity for one 
year or less or have never participated in any form of 
extracurricular activities in the past. The 17 students 
that responded that they had been active in an 
extracurricular activity program stated that 9 students were 
or have been active in organizational programs, 9 students 
stated that they had been active in an instrumental music 
program, 6 participants were enrolled in an aerobic program, 
5 students stated that they were active in athletic 
programs, while 3 students responded that their form of 
extracurricular activity was choral music and finally there 
were 2 students that were in swimming programs. There were 
no participants that responded to being active in a dramatic 
form of activity (see figure 1). 
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Figure 1 
Extracurricular Activity Participation 
□ Athletic 








The duration of the participants involvement in these 
programs ranged from 2 years to seven or more years with 
most students being involved in their activity regimen for 
an average of four years. The guestionnaire relating to 
extracurricular activities and the students attitudes about 
them showed greater favoritism to extracurricular activities 
from students who had participated in them previously with 
little to no regard to the significance of extracurricular 
activities by those who had never participated in them. 
Questions 3, 5, 9, and 10 reflect on the individual's 
attitude toward the significance of participating in an 
extracurricular activity program. Question 3 stated 
"Extracurricular activities serve no purpose," Group E 
responded with a mean score of 1 which means "strongly 
disagree" while Group C responded with a mean score of 3 
which means "neither agree or disagree." Question 5 asks 
the participants about whether "Extracurricular activities 
are a waste of time." Group E responded with a mean score 
of 1 meaning "strongly disagree" and Group C responded with 
a mean score of 3 meaning "neither agree nor disagree." In 
response to the statement "I did not learn anything from 
participating in my extracurricular activity" which is 
guestion 9, it yielded the response of 1 meaning "strongly 
disagree" from Group E and 2 meaning "disagree" from Group 
C. The final statement in this section is question 10 which 
refers to "Participating in extracurricular activities is 
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worthwhile." This resulted in a response of 4 representing 
"agree" from Group E and a response of 2 from Group C which 
means "disagree." Other imperative guestions include 
question 6 which asks "I made a lot of friends while at my 
extracurricular activity." For this question the average 
response given from Group E was 4 which represents "agree" 
and Group C average a response of 2 which means "disagree." 
Analysis of variance tests were run utilizing the SPSS 
program and all question proved to be statistically 
significant. Scores ranged between P = .001 to P = .030, 
P > .05, with the exception of the question "My parents made 
me participate in an extracurricular activity although I 
didn't really tell them I wanted to." This questions 
yielded the result of P = .556, P < .05. 
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Table 2 
Descriptive Frequencies on Extracurricular Activity 
Questionnaire 
Question Group E Group C 
1. Every student Mean 3.5882 2.1667 
should participate Standard deviation .8703 1.0299 
in extracurricular N 17 12 
activities. 
• 
3. Extracurricular Mean 1.6471 3.0833 
activities serve no Standard deviation .7019 1.3114 
purpose. N 17 12 
5. Extracurricular Mean 1.7647 3.1667 
activities are a Standard deviation .6642 1.2673 
waste of time. N 17 12 
9. 1 did not learn 
anything from Mean 1.5882 2.8333 
participating in my Standard deviation .7123 .7177 
extracurricular N 17 12 
activity. 
10. Participating in Mean 4.2941 2.9147 
extracurricular Standard deviation .8589 1.1645 




The questions related to academic achievement referred 
to responses to questions about the individuals academics in 
the last year of middle school, 1996, the current year of 
study, 1999 and the estimated senior year of hiqh school, 
2003. The responses that were receive from Group E stated 
that on an average the range of grade point averages for the 
students in 1996 were between 3.1 and 3.5. The averaged 
letter grades were "BM and they received scores ranging 
between 81-90 on majority of their graded assignments. 
Group C responded that the average grade point averages 
ranged between 2.6 and 3.0 with letter grades of "C." The 
scores that they received on the majority of their graded 
assignments ranged between 71-80. For the present school 
year of 1999, the responses from both groups remained 
similar with Group E reporting that average GPA's ranged 
between 3.1 and 3.5, letter grades were "B" range and 
assignment scores were between 81-90. The responses to 
Group C reflected GPA's ranging between 2.6 and 3.0, letter 
grades of "C" and assignment scores between 71 and 80. The 
responses for their estimations for their final year of high 
school in the year 2003, both groups predicted an increase 
in grades. Group E estimated that they would receive grade 
point averages ranging between 3.6 and 4.0, majority of 
letter grades would reflect grades of "A" and graded 
assignments will range between 91 and 100. The responses 
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from Group C reflected estimations of grade point averages 
between 3.1 and 3.5, letter grades of "B" and receiving 
scores of 81-90 on graded assignments. (See table 3.) 
Table 3 
Descriptive Statistics on Grade Point Average 
GROUP E (N = 17) 
Variables Minimum Maximum Mean Standard 
Deviation 
First GPA 2.1 4.0 3.1588 .8993 
SecondGPA 2.1 4.0 3.3176 .8575 
Third GPA 2.6 4.0 3.7706 .6243 
GROUP C (N = 12) 
Variables Minimum Maximum Mean Standard 
Deviation 
First GPA 1.1 4.0 2.7518 1.5667 
SecondGPA 1.1 4.0 2.6667 1.4975 
Third GPA 1.6 4.0 3.2833 1.0299 
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Questions relating to the individuals perceptions about 
their educational future reflected that on average Group E 
responded that they planned to terminate their education 
after "College Graduation" and Group C responded after 
"Grade 12." (See figure 2.) When asked about the importance 
of finishing particular educational levels, Group E 
responded that it was "very important" to finish middle 
school, high school and college. Group C reported that it 
was "very important" to finish middle school, and "somewhat 
important" to finish high school and college. 
Figure 2 
Educational Future Question 
0 
Grade 10 Grade 12 Some College College 
Graduation 
□ Group E O Group C 
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Self-Esteem 
Descriptive frequencies were also performed on the 
questionnaire referrinq to the individuals self-esteem. The 
questionnaire on self-esteem was separated into four 
cateqories. These cateqories included positive personal, 
positive peer, neqative personal and negative peer. Scores 
for this questionnaire are broken into three sections for 
the purposes of interpretation. Of the seven score ranges 
scores of 1 and 2 fall into the low score category. Scores 
ranging from 3 to 4 fall in the middle score category and 
scores of 5, 6 and 7 are considered to be high scores. 
Questionnaire category one represents positive personal 
responses. The questions in this category include questions 
2, 6, 9, 17, 21, and 24. In this category, Group E fell in 
the high score category. Group C fell in the low category. 
(See table 4.) 
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Table 4 
7 = All of the time, 6 = Most of the time, 5 = A good part of the time, 4 = Some 
of the time, 3 = A little of the time, 2 = Very Rarely, 1 = None of the time 
Positive Personal Self-Esteem Questions 
Ever 
participate 
Yes No Total 
2. I feel that I Mean 6.2941 2.9167 4.8966 
am a beautiful N 17 12 29 
person. Std. Deviation .9196 1.7299 2.1271 
6.1 feel that I Mean 5.5294 2.2500 4.1724 
am a very N 17 12 29 
competent Std. Deviation 1.1789 .8660 1.9470 
person. 
9. I think I Mean 5.4118 2.6667 4.2759 
make a good N 17 12 29 
impression on 
others. 
17. I feel that 
Std. Deviation 1.5435 1.4975 2.0336 
people have a Mean 5.7059 3.6667 4.8621 
good time N 17 12 29 
when they are 
with me. 
Std. Deviation 1.1048 1.6697 1.6845 
21. I think I Mean 5.9412 3.6667 5.0000 
am a rather N 17 12 29 
nice person. 
24. I feel like 
Std. Deviation 1.5195 1.7753 1.9640 
I am an Mean 5.2353 2.6667 4.1724 
important N 17 12 29 
member of my Std. Deviation 1.3933 2.0151 2.0886 
peer group. 
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Questionnaire category two reflects the individual's 
view on the way their peers view them through positive peer 
guestions. Positive peer questions are reflective of 
questions 7, 12 and 16. The scores for Group E were in the 
high score category. While Group C reports scores in the 
low category. (See table 5.) 
Table 5 
7 = All of the time, 6 = Most of the time, 5 = A good part of the time, 4 = Some 
of the time, 3 = A little of the time, 2 = Very Rarely, 1 = None of the time 
Positive Peer Self-Esteem Questions 
Ever 
participate 
Yes No Total 
7. My peers Mean 5.2353 2.5833 4.1379 
really seem to N 17 12 29 
respect me. Std. Deviation 1.4374 1.3790 1.9221 
12. My peers Mean 5.5294 3.1667 4.5517 
seem to like N 17 12 29 
having me Std. Deviation 1.1789 1.7495 1.8436 
around. 
16. My peers Mean 4.4706 2.4167 3.6207 
seem to look N 17 12 29 
up to me. Std. Deviation 1.7719 1.3790 1.8976 
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The next category of statements are about negative 
personal images and are represented in guestions 8, 11, 13, 
14 and 22. The score of two was averaged by Group E which 
falls in the low score section. Group C responded 
differently with an average range in the middle category. 
(See table 6.) 
Table 6 
7 = All of the time, 6 = Most of the time, 5 = A good part of the time, 4 = Some 
of the time, 3 = A little of the time, 2 = Very Rarely, 1 = None of the time 
Negative Personal Self-Esteem Questions 
Ever 
participate 
Yes No Total 
8. I don’t feel Mean 2.4118 5.0000 3.4628 
like I am "part N 17 12 29 
of the group." Std. Deviation 1.757 1.8091 1.9387 
11. I really Mean 2.5882 4.5833 3.4138 
feel left out of N 17 12 29 
my peer Std. Deviation 1.3257 2.4664 2.0962 
group. 
13. I feel that I Mean 1.7059 2.5833 2.0690 
bore people. N 17 12 29 
Std. Deviation .8489 .7930 .9232 
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Table 6. (continued) 
14. I feel that 
if I could be 
more like Mean 2.3526 4.2500 3.1379 
other people I N 17 12 29 
would have it Std. Deviation 1.651 2.1373 2.0654 
made. 
22. I am Mean 2.7059 5.2500 3.7586 
afraid I will N 17 12 29 
appear foolish Std. Deviation 1.8962 2.0057 2.2937 
to others. 
The final category of questions are about the 
individual's negative self images about how they are 
perceived by peers. Questions 1, 4, 15, 23 and 25 are 
reflective of those images. The response for this section 
from Group E was an average of scores in the low scoring 
ranges. The scores from Group C were in the middle score 
range. (See table 7.) 
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Table 7 
Negative Peer Self-Esteem Questions 
7 = All of the time, 6 = Most of the time, 5 = A good part of the time, 4 = Some 
of the time, 3 = A little of the time, 2 = Very Rarely, 1 = None of the time 
Ever 
participate 
Yes No Total 
1. I feel that 
people would Mean 2.0000 5.2500 3.3448 
not like me if N 17 12 29 
they knew me Std. Deviation 1.5811 1.7645 2.3033 
well. 
4. My peers Mean 2.8235 4.5833 3.5517 
act like they N 17 12 29 
don’t care Std. Deviation 1.6292 2.3916 2.1312 
about me. 
15. I really Mean 1.9412 3.7500 2.6897 
feel like I am N 17 17 29 
disliked by my Std. Deviation 1.3449 2.0944 1.8918 
peers. 
23. My peers Mean 1.9412 3.9167 2.7586 
don’t seem to N 17 12 29 
even notice Std. Deviation 1.0880 2.1515 1.8642 
me. 
25. My peers Mean 2.0000 4.3333 2.9655 
seem to look N 17 12 29 
down on me. Std. Deviation 1.1180 1.9695 1.8989 
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Analysis of variance tests were run utilizing the SPSS 
program and the guestions proved to be statistically 
significant. Scores for the self-esteem guestionnaire 
ranged from P = .000 to P = . 023, P > .05. The questions 
that were not statistically significant were the question 
"My peers are a real source of pleasure to me" which 
resulted in P = .992, P < .05, and the question "I feel that 
if I could be more like other people I would have it made," 
which resulted in P = .063, P < .05. 
Summary 
The major hypothesis for this study was that those 
individuals who participated in extracurricular activities 
will have higher grade point averages and self-esteem then 
those who did not. This is evident in the reported results 
from the tables. The higher grade point averages are 
evident in table 3. Table 3 shows that the students 
involved in extracurricular activities established and 
maintained satisfactory grades pre and during involvement in 
their activities. High self-esteem is indicated in the 
tables 4, 5, 6, and 7. Theses tables indicate that those 
individuals felt good about the way they viewed themselves 
as well as they manner in which they are viewed by others. 
The results that were analyzed using the SPSS computer 
package allows the researcher to conclude in support of the 
hypothesis that African American male and female middle 
school students that have participated in extracurricular 
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activity programs for at least a duration of two or more 
years are more likely to achieve well academically and 




This purpose of this study was to hypothesize that 
participation in extracurricular activities increases the 
academic achievement and builds self-esteem in middle school 
students. This chapter interprets and compares the findings 
to the existing literature. 
It was the purpose of this study’s researcher to look 
at the suggestions of existing literature to build from and 
add to the current study. This was attempted by looking at 
students that were not only active in extracurricular 
activities but who had been active and dedicated over a 
significant period of time opposed to merely just have an 
extracurricular activity experience. This is evident by the 
fact that the participants used to represent Group E reflect 
dynamics such as being dedicated to activities for durations 
of over seven years for some and for many being involved in 
a variety of activities over a period as opposed to merely 
one. An important factor that was not considered in this 
study that was significant in much of the literature was 
gender. This can be attributed to the fact that the 
researchers focused on particular activities such as 
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athletics that were male populated or only school related 
activities without focusing on any others that may have been 
significant. These activities were chosen to be gender 
specific and were utilized to locate any significances in 
the different genders. 
Academic Achievement 
The findings from the study support the hypothesis that 
students involved in participating in extracurricular 
activities exhibit higher academic achievement as defined by 
grade point averages and educational expectations. These 
findings are in keeping with those of Davalos (1999), Gerber 
(1996), Fertman (1992), Harvanick (1986), and Braddock 
(1986). Results from questions about the academics of the 
students in Group E showed that in the final year of 
elementary school their grades were mediocre. When asked 
about their current year of study, their grades were 
maintained at that level, which is contrary to a study by 
Coleman (1961) that stated that those individuals who 
participate in extracurricular activities, athletics 
specifically were more likely to achieve lower in academics 
than non-participating students. He reports opposition to 
participation in extracurricular programs due to the fact 
that there is no focus on academics and "...participation 
distracts adolescents from learning..." In his study he 
also states that due to the individual's enthusiasm toward 
their specific activity they tend to neglect their 
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priorities and/or let their grades and academics suffer. 
The above mentioned frequencies support the researchers 
hypothesis that this in fact does not happen. Group E 
maintained the same or a similar quality of academic 
stability after they begun participation in their respective 
activities. Davalos, an avid researcher on the effects of 
extracurricular activities, states that the effects of 
extracurricular activities include an increase in academic 
achievement, future educational plans and college 
enrollment. Group E placed more emphasis on graduating high 
school and the importance of attending college and 
graduating, where as the same goals were not as important to 
Group C. In relation to that existing research that states 
that extracurricular activity has been associated with 
positive student outcomes, including higher career 
aspirations those results provide support. Studies by 
Braddock (1981) and Davalos (1999) both state that 
extracurricular activities and participation in them promote 
an increase in further educational plans and college 
enrollment and attainment. 
Self-Esteem 
The results from the statistical test support this 
study's hypothesis that individuals involved in extra¬ 
curricular activities will have higher self-esteem than 
those individuals who do not. Results from the self-esteem 
questionnaire were separated into four categories to 
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interpret responses better. Category one indicates the 
individual's personal view on their self-esteem and the 
scores for Group E reflected that the individuals held 
themselves in high esteem. 
Haensly, Lupkowski and Edlind (1986) reported in their 
study that extracurricular activities increase individuals 
self-confidence. This notion is supported by the present 
studies findings to questions addressing that issue. Those 
questions include "I feel that I am a very competent person" 
and "I think I make a good impression on others," which were 
given high responses by Group E. While oppositional 
questions such as "I feel that people would not like me if 
they really knew me well," "I feel that I bore people," "I 
feel that if I could be more like other people I would have 
it made," and "I am afraid I will appear foolish to others" 
received low responses from Group E. 
In relation to the study conducted by Davalos in 1999, 
he concluded that participation in extracurricular 
activities provide positive social support networks and 
positive feelings of membership to a group or organization. 
That notion is supported in the high responses from Group E 
individuals to questions such as "I get along well with my 
peers," "I feel like people have a good time when they are 
with me," "My peers seem to respect me," and "I feel like an 
important member of my peer group" and the low responses to 
the questions such as "I don't feel like I am part of the 
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group," "I really feel left out of my peer group," and "My 
peers seem to look down at me." (See tables 4 and 5.) 
Additionally, the responses in the categories on negative 
personal and peer views on self-esteem, Group E consistently 
reported low grades meaning that they were in opposition to 
those questions. (See tables 6 and 7). 
Theoretical Framework 
In relation to Bandura's model of self-efficacy, the 
results discussed in chapter four reflect this model showing 
that those individual's who have participated in 
extracurricular activities had higher levels of academic 
achievement and self-esteem. In guestions relating to their 
hypothesized academic futures, those individual's in Group E 
scored high reflecting their confidence in their academic 
abilities and the notion that they believe they will be able 
to succeed in their future academic endeavors where as Group 
C responded with scores close to their present academics or 
just slightly higher. This can be attributed to a possible 
fear that they will not be able to perform in high school or 
college and believe that they are only capable of performing 
on their present or fairly close to present level. This is 
also evident in the differences in responses to guestions 
about when the individual's projected that they would 
complete their education. Group E responded with an average 
of college completion, exerting their confidence in reaching 
that goal where as Group C's responses scattered between 
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high school and some college. Bandura' model expresses that 
those with issues of self-efficacy will not pursue goals 
that they see as threatening or unattainable and will be 
consumed with self-doubt. In relation to self-esteem, 
Bandura’s model is also applicable. A question on the self¬ 
esteem question stated "When I am with strangers I am very 
nervous." Group E responded low meaning that they did not 
agree with the statement and Group C scored high meaning 
that they felt that reflected their perceptions. This 
reflects Bandura's statement that "People tend to avoid 
situations they believe exceed their capabilities," whereas 
the question, "I feel that I am a competent person" had the 
opposite responses. Group E responded high meaning they 
agreed and Group C scored low meaning they disagreed. The 
opposition to the previously made statements detects truth 
in Bandura's statement that "those who believe strongly in 
their abilities typically step up their efforts and persists 
in situations that appear threatening" (Montcalm, 1999, p. 
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Limitations of the Study 
There were some limitations to this study. A major 
limitation included the sampling method which reflected the 
convenience sampling technique. The sample reflected a 
population of students whose parents showed a great deal of 
interest in their educational futures therefore enrolling 
them in a costly private school. This could possibly 
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reflect the parents interest in positive futures for their 
children and their desire to help them obtain that expected 
outcome. This could in some way effect the students level 
of academic achievement or educational outlook as well as 
their individual self images with no regard to any effects 
that may have been reflective of participation or non¬ 
participation in an extracurricular activity. Another 
limiting factor is generalization. Based on real or 
fictitious perceptions of differences in the private and 
public education, this study can not be generalized to all 
eighth grade level students because of their different 
experiences. To eliminate this possible limitation in 
future research utilizing a larger sample size as well as a 
mixture of public and privately educated children would be 
ideal. Another factor that was limiting to this research 
was the method of self report. There is no positive factor 
utilized to determine how accurate the statements documented 
where or how truthful the students were in disclosing 
personal information to a stranger. 
An attempt to decrease limitations in future research 
should include longitudinal studies that follow the 
participants from the inception of their first involvement 
in an extracurricular activity to an estimated three or four 
year span; utilizing pre/post tests as well as monitoring 
assessments that would obtain a more accurate account of the 
effects of extracurricular activities on the student's 
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academie achievement and self-esteem as well as external 
factors that may positively or negatively effect the student 
during the course of the study. Another suggestion for 
future research is to sample a high or at risk population 
who have never had any involvement with extracurricular 
activities and follow their progress over a period of time 
after being introduced to a structured extracurricular 
program. 
Summary 
The findings suggest that extracurricular activities do 
have a positive effect on an individual's academic 
achievement and sense of self-esteem. In conjunction with 
the existing literature that supports this theory attempts 
can be made to utilize extracurricular activity based 
strategies in working with America's youth. As we enter the 
21st century, these results can be very influential to all of 
those professionals who come into daily contact with this 
population especially those who are attempting to assist 
them in making a change for the positive. The possibilities 
are discussed in chapter six. 
CHAPTER SIX 
IMPLICATIONS FOR SOCIAL WORK PRACTICE 
Overview 
It is important for decision makers to recognize that 
extracurricular activities provide a potentially influential 
motivation for at-risk or high-risk students to stay in 
school and that there is a difference in the academic and 
developmental experiences for these individuals. The 
statement of the overall problem found in chapter one 
provides the reader with an overview of the dire state of 
this population while chapter two discusses previous 
research similar to this topic that may have either been in 
opposition for a variety of reasons or who were in need of 
additional research to support such a theory. The evidence 
located in chapters three, four and five allow the reader to 
conclude on behalf of the vast positive effects that 
extracurricular activities have on this population in 
relation to their academic achievements both present and 
future as well as the development and maintenance of 
positive self images and the importance of such a quality. 
It is in this the final chapter that we must utilize this 
research to focus on how we can assist this population 
through the utilization of extracurricular activities. 
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Implications for Social Work Practice 
The main goal of this research study is to examine if 
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extracurricular activities increase academic achievement and 
self-esteem among African American middle school 
adolescents. Understanding and excepting that the expected 
results are concurrent with the findings of this study, the 
information revealed can be very useful to social workers, 
school social works, counselors, guidance counselors, 
practitioners and educators servicing this population. 
Chapter one touches on the fact that there are mass amounts 
of research supporting the fact that practitioners are 
having serious problems meeting the needs of the targeted 
population. While chapter two shows that there is also mass 
amounts of research done on the effectiveness of similar 
extracurricular programs like those specified in the design 
of this study yet, there is little to no research on the 
effectiveness of using this information in the field of 
social work and the provision of social services to the 
targeted population. 
Utilizing this information during referral processes or 
in program and policy implementation stages or even for 
prevention or drop out and low school success programs can 
help to more adeguately meet the needs of the targeted 
population before it becomes more rehabilitative based. The 
existence of the findings in the present study can assist 
social service professionals in developing strategies and 
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programs geared toward this population to assist them in 
gaining higher standards of excellence. Understanding the 
possibility that programs similar to these are helping our 
African American youth, we as practitioners can make 
referrals or implement strategies that are more uniguely 
designed for this population. 
Targeting the profession of school social workers, this 
research can provide a framework of understanding and a 
level ground when working with students who seem to have 
little to no reaction to traditional intervention 
strategies. School social workers have the assessibilty to 
a vast number of extracurricular activity programs within 
the school structure and in the community through their 
continuous community involvement. Therefore the task of 
getting this population back on track should not be 
difficult or overwhelming. Research states that African 
Americans gain the most out of programs such as these and 
the results of this study show that some gains have been 
made looking at the higher levels of self-esteem and grade 
point averages that were found. The higher levels of self¬ 
esteem and higher levels of academic achievement that are 
seen in Group E of this study represents a population of 
students that will be low risk for drug abuse, teenage 
pregnancy, drop out and runaways yet they will be high risk 
for honor roll status, college attendees and even graduates 
not to mention tomorrow's doctors, lawyers and scientists. 
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This is an important goal within the field of school social 
work and any strides that will allow them to obtain this 
should not be overlooked but throughly put to use. 
Looking at the comparative freguencies of groups in and 
out of extracurricular activities indicate the importance of 
what this population has gained from their involvement in 
extracurricular activities and the importance of them. This 
is also a very important topic to address with school social 
workers due to the increasing number of publicly funded and 
school based activity programs such as art, band, dance and 
music that are being taken out of our children's schools. 
This will provide documentation as to the need for these 
programs to allow our children an outlet for expression, 
creativity and fun. 
These findings can be utilized as support for 
extracurricular activities that are being taken out of the 
schools and can also serve the purpose of advocating for 
curriculum based services that are being taken out of the 
school. Curriculum based services such as recess and 
physical education classes are structured in similar manners 
to some extracurricular activity programs and allow children 
to develop similar gualities and attributes in relation to 
them. This study can be used to promote student success in 
many different arenas relating to the field of social work 
and the offsets of those careers. 
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Summary 
This study looked at the dynamics of the problems that 
face the youth in America especially those of African 
American decent and the state of their futures. The notion 
of looking at participation in extracurricular activities 
and its relation to the state of our youth was discussed in 
chapter one. Chapter two focused on the existing literature 
that existed on the topic of participating in extra¬ 
curricular activities both positive and negative. It also 
referred to limitations in the literature and the 
differences in previous studies and the present study. The 
studies methodology and procedural dynamics were discussed 
in chapter three. The results of that procedure was 
discussed in chapter four. Chapter five explained how the 
results that were presented in chapter four allowed the 
researcher to conclude in support of participation in 
extracurricular activities to promote academic achievement 
and positive self-esteem. These findings are important to 
the field of social work and those attempting to service 
this population and the implications for practice was 
discussed in the final chapter, chapter six. 
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APPENDIX A 
EXTRACURRICULAR ACTIVITY INVENTORY 
I. Age  2. Grade  3. Homeroom  4. Sex  
Section one: The following questions are in reference to your academics. Please answer as honestly as you 
can For each different year, think about how you can answer each question as it relates to that year. 
( *For 2003, take a guess as to what you honestly think your academics will lode like then.) 
Academics 
5.1996 Last year of elementary school 
a GPA b. Letter grade A B C D F 
c. What did you receive on most of your assignments? 
50 55 60 65 70 75 80 85 90 95 100 100+ 
6.1999 Last year of middle school 
a GPA b. Letter grade A B C D F 
c. What did you receive on most of your assignments? 
50 55 60 65 70 75 80 85 90 95 100 10O+ 
7.2003 Last year of high school 
a GPA _____ b. Letter grade A B C D F 
c. What did you receive on most of your assignments? 
50 55 60 65 70 75 80 85 90 95 100 100+ 
8.1 plan to stop school after T complete.... 
Grade 8  Grade 10  Grade 12  Some college College graduation  
How important is it that you graduate ... 
9. Middle School Not important Somewhat important Very important 
10. High School Not important Somewhat important Very important 
II. College Not important Somewhat important Very important 
Section two: The following questions refer to your attitude on participating in extracurricular activities. 
Answer every question whether you have or have not ever participated in an extracurricular activity. * If 
you have not, answer “Neither Agree or Disagree” for questions # 2,4,6, 7, & 9. 
Extracurricular activities 
12. Have you ever participated in an extracurricular activity before? 
Yes No__  
Check each activity that you were once involved in and write how long you participated in that activity 
using both the amount of months and years. 
Athletic (Foot ball, Baseball, Basketball, Hockey)  
 Swimming  
Aerobic (Dance, Aerobics, Stepping, Gymnastics, Drill team)  
Choral music (School Chorus, Church Choir, Glee Club, Voice lessons)  
Instrumental Music (Band, Instrument lessons)  
Drama (Drama team, Acting lessons, Modeling)  












5 4 3 2 1 
1. Every student should 
participate in extracurricular 
activities. 
□ a □ a a 
2.1 bad very few friends at my 
extracurricular activity. 
□ □ □ □ a 
3. Extracurricular activities 
serve no purpose. 
□ a a □ □ 
4. My parents made me 
participate in an extracurricular 
activity although I didn’t really 
tell them I wanted to. 
a a □ a □ 
5. Extracurricular activities are a 
waste of time. 
□ a a a □ 
6.1 made a lot of friends while 
at my extracurricular activity. 
a □ a a □ 
7.1 have had majority cf my fun 
while at an extracurricular 
activity. 
a □ □ a a 
8.1 asked my parents if 1 could 
participate in an extracurricular 
activity. 
~n~ □ a □ □ 
9.1 did not learn anything from 
participating in my 
extracurricular activity. 
□ a a □ □ 
10. Participating in 
extracurricular activities is 
worthwhile. 




Section three: This section is designed to see how you see yourself and your association with your peers. 

















7 6 5 4 3 2 1 
1.1 feel that people would 
not like me if they really 
knew me well. 
a □ a □ a □ □ 
2.1 feel that I am a 
beautiful person 
a a a a a a 
3.1 get along very well 
with my peers. 
□ a a a □ □ □ 
4. My peers act like they 
don’t care about me. 
a a a a a a a 
5. When I am with others 
I feel they are glad I am 
with them 
□ a a a □ a a 
6.1 feel that I am avery 
competent person. 
a Ü a a a □ □ 
7. My peers really seem to 
respect me. 
a a a a a a Q 
8.1 don’t feel like I am 
“part of the group.” 
a a ~U~ □ □ a a 
9.1 think I make a good 
impression on others. 
a ~~n~ a a □ □ □ 
10. When I am with 
strangers I am very 
nervous. 
a □ □ □ a □ a 
11.1 really feel left out of 
my peer group. 
□ a ~U~ a a □ □ 
12. My peers seem to like 
having me around. 
a □ a □ a a □ 
13.1 feel that I bore 
people. 
□ a a a a a a 
14.1 feel that if I could be 
more like other people I 
would have it made. 
□ □ a a a a □ 
15.1 really feel like I am 
disliked by my peers. 
□ a a a a a 
16. My peers seem to look 
up to me. 
□ □ □ a a □ □ 
17.1 feel that people have 
a good time Mien they 
are with me. 




18.1 feel like a wallflower 
when I gp out. 
a □ a a a □ a 
19. My peers think that I 
am important to them. 
a a □ □ a a a 
20. My peers are a real 
source of pleasure to me. 
□ a a a □ a a 
21.1 think I am a rather 
nice person. 
a □ a □ a a □ 
22.1 am afraid I will 
appear foolish to others. 
a a a a □ a a 
23. My peers don’t seem 
to even notice me. 
a a a □ □ □ □ 
24.1 feel like I am an 
important member of my 
peer group. 
□ □ a □ a a a 
25. My peers seem to lode 
down on me. 




I, , have agreed to participate 
in the research project being conducted by Masters level 
students of Clark Atlanta University in partial fulfillment 
of the requirements for the degree of Masters of Social 
Work. I understand that participation is solely voluntary, 
there are no consequences if I chose not to participate and 
this does not affect any programs that I am currently 
enrolled in. I, , agree to 
complete the given questionnaires under the condition that 
all of my information remains strictly confidential and is 
not used for any purposes outside of this project. I also 
agree to participate in this research project and I 
understand that: 
*This must be returned by Thursday, December 16, 1999* 
1. The time required for this study is approximately 30 
minutes, which will take place during school hours. 
2. The nature of my participation includes answering a 
questionnaire about my personal feelings about my self¬ 
esteem and the purposes of extracurricular activities. 
3. My participation is entirely voluntary. I may terminate 
my involvement at any time without penalty. 
4. All of my information will be kept confidential. 
5. All information collected is for research purposes only 
and will not affect my grades in any way. 
6. If I have any questions about the research or need to 
talk to the researcher after my participation in the 
study, I can contact the researcher by calling 
(404) 880-8105 ext.3134. 
Participant:  Date: 
Parent:  Date: 
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APPENDIX C 
SITE APPROVAL LETTER 
We,  give Angela Nicole 
Holcomb, a graduate student at Clark Atlanta University 
School of Social Work permission to conduct research at 
Allen Christian School utilizing the eighth grade classes 
for the sole purpose of completing the degree requirements 
of Master of Social Work. It has been explained by the 
researcher that the participants will not be at risk and 
will not suffer from any stressors or discomforts. The 
participants are volunteers and may remove their data at any 
point to the extent that they can be identified. 
Researcher Date 
Site Liaison Date 
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